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National Leiti,,It;on Syetems, Inc.., has prepared for distribution by the
Georgia Deportment of EdeeeL!on the set of content objectives found in
this Study Guide. Thee ebieves have been verified as important

_

content requiremens for ir:Lial certification. Not all Of the listed
objectves have had test items written for them. The selected ob-
jectives have not heen identified. All objectives which appear here
are certification requirement--; and a sampling of them Will be tested.

When the project d Ievelcp tne Georg Teacher Certification Tests
(T CT) way begun in Novemeer 1976, all Ad Hoc Ccmmittee compoSed of
Georgia edpeator appointed to work with NES on each TCT. The
function of thesn Ad Hoc Committees was to review all NES=generated
materials with a goal of making the materials more reflective of
Georgia education neeOs; The first step in the test development pro-
cess was that of content domain specification. Educators identified
all content knowledge that an applicant would need to know to function
effectively in a Georgia school. This content was further defined
into content objectives, which were sent to currently. practicing
Georgia edueators for verification. These- educators provided actual
ratingS_of the 'job -relatedness1_of the content objectives. At that
point, it was betible_tb identify, from the original dowein_speci-
fication, the extent of essentiality_ot specific content skills for
successful perforocince on the job.- Test items were written _for the
most essentiai Obectives which spanned the content of the field:

The purpose of pr,i,vidin,, objectives is to explicitly define the content
required of an applicant for certification in this field. Further,
the statement of 7:Ir.:se objectives should assist in preparing for the
criterion-refer en.:e ceentent knowledge test. We encourage applicants
to study these materis. wh ieh will enhance their understanding of
the content. field and ;,11eviate any unnecessary concerns about the
nature of the Georgia leacher Certification Tests.

Along with 1:iese go hope s for a rewarding career in education.

if you Hve questions or desire further information,
contact:

Perormance-Based Certificaeion
Division o Staff Development
1!:158 Twin Towers East
Atlanta,_GeOrgin 30334
(404) 656-2556

Gecegi:, DepetriOnL: of EdutatiOn

'Marie it.crianiel, State Superintendent of Schools
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STUDY GUIDE FOR THE GEORGIA TEACHER COMPETENCY TEST
IN SPECIAL EDUCATION: MENTAL RETARDATION

Field 015

Introduction

The purpose of the TCT Study Guide in the area of Special Education:
Mental Retardation (MR) is to provide:

1. A description of the test format and Lome suggestions for taking the
test;

2. Suggestions for developing study groups in your local school system
or region;

3; Readings and other resources to review for the four sub-areas of the
TCT.

For Whom is the Special Ed-Li-catkin: MR TCT intended?

The TCT in Special Education: M1 is the criterion- referenced -test taken
by teachers seeking certification in the area of Mental Retardation,
grades K-12.

Taking the Test

Time of Arrival: The announced time for the test is the time the doors
Will be opened to the testing center. Should the weather conditions be
uncomfortable, try to arrive as near the admission time as possible.

How to Dress: Wear comfortable clothing. Wear something with pockets if
you should have the need for kleenex; cough drops; etc., Purses go under
the desk and only the test materials will be permitted on the desk.

Rest Breaks: You can leave for breaks as often as necessary. During the
initial directions for taking the test, an announcement will be made as
to the procedures to follow in asking to take a break.



The__Test

1. The TCT MR cont:(;hs four subarc.as which are: Core Curriculum;
Self-Understandin,.3, ts,;'eers§ Life Skills; Population Identification,
Asessmeni, Dii,Tics and Placement; Instructional Strategi,zs and
Learning.

2. [hp TCi itcvs are multiple choic with four possible answers.

3. any ,1,1 the qut_siohs contain a_long stem consisting of several
naraaphs. Ther-e ar-r- often Only two or three queStions per page.

4. With many long c,:Jestions, you may _find it helpful to underline key
(21- phrase-. in the stem to aid or assist in selecting the cOrrect

ansWer. ;-1: is permissable to write Or make marks in your test book-
let. ThOSIp bedkietS are only USed onCe.)

SOme of the questions d1reCt you to choose a response that is "least"
or "rlii" appropriate. These_questions present a greater challenge
for some examinees. When dealing with these questions; you will need
to pick the:most desirable answer; then the next most desirable; etc;
until you eliminate all but the 'least" or "not" appropriate answers.

6. There are no penalties ftr quesing. When unsure of an answer,
elimihate all possibilities you can and then select from thoSe re:

7; You ax` how!-i of z-ctual Lest time andvou may request up to
3n d:ticoldi hor tht.- end of the test session.

Not J1ll r.he suba)eas nave the same nuMber of. test questions. In order

to pass pm. do nc't hove co pass each subarea. Your test
scor, is deLermined by the overall number of correct answers on the

test.

9. lv you nerd asistance in test taking and/or dealing with
Les:: oni0,y, reek help tnrough a college or university counsel-
ing .ntec rc.:Th- to list of test taking references that follow:

flt);), 11-,st.w-i;un. Rehoboth, MA: Twin Oaks Publishing, 1983.
. _

d. _Li_c_to take tests. New York: McGraw Hill, 1969.
_ _ _ _ . _ . _ _ _ _

P3uk, n.c_ejl_e7e (2nd ed.). Boston: Houghton Mifflin,

1974.

Pre-.1oh, betL1, A. How to ..:;_th_d_v: Chicago: SRA, 1974.

Rayr, War, D.N. _-iN/,-,1ems for study Ni e Yo k: McGraw Hill,

Where te .Jtudi Pc,curces: !Tony .(7.h9o1 :,/ttem, regional organizations



and cullege/universities are already offering reading materials related

to the objectives found on the Mental Retardation TCT. For specific

reference materials listed on the following pages; please contact your

local college/university or GLRS/Child Serve Center which serves your

area;

The GLRS/Child Serve Centers maintain a library of professional -use

materials (as well as Child-6Se materials) and will have these resources

or equivalent referenced materials available. A list Of GLRS/Child

Serve centers, directors, and phone numberS is provided in the next

section on developing study groups.



Suggestions for DeveLaping_Study_Groups_

Group Participation in Preparing_ for or regional study

groups have proven to be beneficial in providing a structure to review

the TCT ObjeCtives. If you are interested in becoming a part of a study

group, contact your lOcal Special education administrator, personnel direc-

tor, or regidnal Georgia Learning Resource System (GLRS)/Child Serve Center.

These individUals may be able to refer you to persons in your area who have

organized study groups in the past.

Preparation for Participation: When participating in a study group, it is

recommended that ycu collect all textbooks, rotes, and resource manuals

that have been used in your college classes to share with the other group

members. the resource materials listed in this study guide should be

available in your regional Georgia Learning Resource System/Child Serve

Center: In addition; Georgia Education Department publications such

as the Regulations and Procedures For Special Education in Georgia should

be available in each local school system and is an important source of

information in preparing to take the TCT.

GLRS/Child Serve Directory: For Reference Materials in the Study Guide

and information available Study Groups, contact your local GLRS/Child Serve

Director:



:T L D S.RVE STATEWI DL NETWORK

Katheryn_B. _Bush
Georgia ppwtment of_Education
Sta Lbrdinator, GLRS/Child Serve

Li Department of_EdOcation
Pri-icftim for Exceptional Children

Nin TOwerS Eas t
79th Floor

Atlanta; GA 30334

Lc La irea GLRS
C.:11 161e

Room_PD. Victor
;11935 ,,--.Dc-J.coM

31401,

%39

Mrs Nell Veale
GLRS Director

Ms. Ann Considine
Child Serve Director

C1Mtr,Ti: Centcr. r_ALRS Mrs. Marcia Vinci
Prim0,-y GLRS Director

7'
Wicrt5.,VLie,. GA 3:09!) Ms: Marilyn Craft

%.:,113L/16 Child Serve

Ms Joan Basile-Jack-Son

I0 L3k. 1 west Drive CERS Director
Ajilfi. Li .A 30(Y)9

(4,1/1; 7L )7::()

Me t r L Cee e r

ect : co-

.A 5u()

Mrs. Marcjaret H/1.611S
Child S2ve DireCtOr

Mr Rilda11 F. Dobbs
GLRS Di,-Octor

Ms. Bc.Sy Prim
Child Serve Director

P RS ....... Mrs. Mv:'na Stenson

1'1 GL16 Director

( 5 7 ;,;.1
Mr: 1-1;.Irry Odham

Child Serve Director

2.5

N.

( ; r=" 0

Mr. John Eckert.
GLRS Director

Ms. 1 inda Black
Child Serve Director

Mr. Vitor Hobbs(: . . ..
0 :n1 GI RS: Director

u4
Mr. Warren Mtincrief

:1 ! 3 Chi Id Serve Director



North Georgia Center, GLRS
P; 0. BOX 546
Cleveland,_GA 31528
(404) 865-2043

North Central_GeOrgia GLRS
Route 3, BOx 232=A
Highway 5,_SOOth
Ellijay, GA 30540
(404) 635 -5391

Northeast Georgia Center,
375 Winter Drive
Winterville, GA 30683
(404) 742-8292

GLRS

Northwest Georgia Center; GLRS
115 West Washington Street
Summerville; GA 30747
(404) 857-5421

South Central; GLRS
1492 Bailey Street
Waycross; GA 31501

(912) 285-6191

South Georoia Center, GLRS
Route 10, BOx 318
Valdosta, GA- -31601
(912) 333-5226

Soothea8t Georgia Center, GLRS
801 Washington Street
Vidalia, GA 30474
(912) 432 -9151

Southwest Georgia Center, GLRS
P. 0. Box 1470
400 S.. Monroe Street
Albany; GA 31703
(912) 432-9151

Mr Jerry Cleveland
GLRS Director

Mr. Philip Wright
Child Serve Director

Mr. James Knox Carson
GLRS Director

Ms: Frances' Hensley
Child Serve Director

Mrs: Gloria FranktiM
GLRS Director

Ms. Luann Purcell
Child Serve Director

Mr Joe Pullen
GLRS DirectOr

Mr. Don Kinder
Child Serve Director

Ms. ROSO Ann Knowlton
GLRS Director

Ms. Nancy Gregory
Child Serve Director

Mrs. Cuba McKay
GLRS Director

Mrs: Lynn Taylor
Child Serve Director

Mrs: Faye Waugh
GLRS Director

Ms._Patricia_LYnth
Child Serve Direttor

Mr___LarrY Aul tman
GLRS DirettOr

Mr. Jim Whiting
Child Serve Director



West Central Georgia Center, GLRS
P. 0. Box 4569
Whitesburg, GA 30185

(404) 832-0506

West Georgia Center, G156
1532 Fifty Avenue
Columbus; GA 31901

(404) 324-5661

Ms Maryjeomans
GLRS Director

Mr. Richard Roberson
Child Serve Director

Is Margie Oliver
GLRS Director

Mrs. Cathy Webb
Child Serve Director



Readings and Other Resources:

This study guide contains:

1. a listing of content objectives for each subarea

2: an alphabetical listing of suggested reference materials -cr each

subarea.

Thit listing of numerous sources does not mean that all are needed

to_graS0 a particular concept or need a_given objective. Some examinees
Will haVe_better access to certain sources than to other sources.
AdditiOnally in some cases, more_than_one subarea has been referenced

to the_tartie readings because those readings cover several topics.

The references given are suggested references only and are not intended

to be an exhaustive or complete listing.

-8-



GEORGIA TEACHER CERTIFICATION TESTING PROGRAM

CONTENT OBJECTIVES

FIELD 15: SPECIAL EDUCATION (M.R.)

I. CORE CURRICULUM

Oblective

Identify developmental stages in the growth of expressive and/or

receptive language competence;

Distinguish among the four types of sentences: exclamatory, declarative,

interrogative, imperative.

DittingUith a sentence from a sentence fragment.

Form contractions and abbreviations.

Identify punctuation errors, usage errors; and faulty organization in

Short written selections.

DemonStrate knOWlege of important spelling rules and exceptions to theSe

rules.

Apply correct capitalization in words, phrases, sentences, and titles;

Identi6 appropriate questions and responses to questions about a written

selection;

Identify components such as main idea, SUbOrdinate ideas, and supporting

details in a given passage.

Interpret, analyze, and make critical judgments about a given picture or

paragraph.

Identify essential listening skills (discrimination, cueing, etc.).

Identify aspects of behavior indicating reading readinett (including

ikteresti attitude, sensory perception);

Make use of developmental theory to identify a child's level of concept

formation.



Objective

Identify phoneme grapheme correspondence to decode words: for single

consonants, digraphs, and blends; for single vowels and diphthongs.

Use context clues to determine the meaning of unknown wOrds.

Demonstrate the ability to read and follow a set of directions for

performing a task.

Identify and interpret survival symbols.

Use an index to locate information;

Use a dictionary to find information (e. ., meaning, synonyms, homonyms,

homographt, accent, and pronunciation);

Classify or categorize a given set of objects, words, data, etc.,

according to a given or selected theme.

Demonstrate appropriate use of maps in everyday situations.

Demonstrate the ability to use a map to plan trips and to estimate

distance.

Demonttrate an understanding of the factors_ affecting an individual's

mobility within cities; states, and within the country.

Recognize the effect of personal valuet on life decisions (e: .; career

choicet, educational achievements, financial planning).

Identify the rights and responsibilities of Georgia citizens under state

law;

Use the fdhdaMental conceptsofnumerals; (1) to convert a number

written in words to number symbols;_(2)to read a standard numeral; (3)

to identify the place value that_eachdigit of the numeral represents;

and (4) to write a standard numeral given the number of l'S, 10's, 100's,

etc.



Objective

Select the fraction which represents the shaded portion of a figure and

relate the numerator and denominator to the corresponding selection of

the figure.

Identify means of deriving basic fattS of addition, subtraction,

division, and multiplication from sets,. pictures, number lines and other

aids.

Describe in words the inverse relations which exist between addition and

subtraCtiOn, and between multiplication and, division.

Write a matheMatital sentence for and solve one -step and two -step work

problems using Any combination of basic operations for whole numbers and

rational numbers;

Recognize how regrouping can be explained for computation by using place

value and concrete objects.

Explain operations with fractions that reflect consumer applications

(e.g., money, cookl,ng) by using sets, pictures, number lines; and other

concrete aids.

Demonstrate correspondences such as the following: (1) one-to-one;

(2) one-to4riany; (3) many:to-one; (4) many -to -many; and illustrate the

three basic numerical relations of "greater than," "less than," and "as

many as" ("equal to").

Given an incomplete list of values or numbert, identify the missing

values or nuMbert needed to complete the list.

Identify simple geometric figures;

Select from a tollectiOn of geometric figures those which are alike.:

Demonstrate the ability to solve word problems that are applicable to

real-life situations.

Given a set of data that apply to a real life situation, identify the

appropriate conclusionS that can be made,

Demonstrate appropriate application of measures (metric and English) or

volume, and quantify everyday information.

Relate principles of energy conservation to real life situations.



Objective

Identify the ttages_of motor development and/or relate these stages to a

child's growth and development;

Analyze the rulcit and the equipment involved in common physical education

activities;

Identify and analyze ttUdentt. physical education interests, abilities,

and aptitudes and/or adaptive physical education activities.

Analyze the roles that:the family- doctor, the health deprtMeht,
and other

community agencies play in providing for personal health care and hygiene.

Identify_ personal behaviors associated with good dental care, including

those which require professional assistance.

Analyze the relationship between sleep, physical health, and mental

health.

Recognize important aspects of a program of bathing and skin care;

Analzye the relationship between exercise, physical health, and mental

health.

Recognize the personal and social rangers of drug abuse and /or identify

the major types of drugs and their physiological and ptychological

effects.

Describe the physical and mental symptoms and effects of alcOhol abuse.

Identify the health hazards involved in the use of tobacco, particularly

cigarettes.

Recognize signs, symptoms, and potential physical and mental effects of

Venereal disease; and demonstrate a_khowledge of where to seek

professional medical diagnosis and treatment.

Differentiate and distinguish between the syndromes of the following

common diseases: the common cold; allergies, influenza, asthma, and

"Childhood diseases" (mumps, measlet, German measles, chicken pox, etc.).

Demonttrate knowledge of specific emergency situations and recognize

appropriate responses to common emergency situations.

Identify general principles of personal safety that can be applied to a

variety of situations;

-12-



Language References

Arbuthnot; M. H. Children and books. Glenview, Scott
Foresmani 1957;

Bryant, N. B. & Hedgepeth; L. Language dm_dadly_living. Austin,
Texas: Steck Vaughn; 1978;

Cohen;-S.B. & Plaskon, S.P. Language arts for the mildly- handicapped.
Columbus, Ohio: Charles E. Merrill Publishing, Co., 1980.

Grizzard, M._Y, Language skill books. Austin,- Texas: Steck
Vaughn, 1978.

Hodges,J.C. &Whitten, M.E. Harbrace college handbook (8th e

New York: Harcourt brace Jovanavich, Inc., 1977.

Lamberg; W.J. & Fowler, E. D. Banner english series. Auttin,

Texas: Steck Vaughn, 1981.

Payne; 3; 5., et al. Strategies for teaching the mentally retarded.
Columbus, Ohio: Charles Merrill, 1977.

Polloway; E.A. & Smith, J.E. Teaching language skills-to -e-xceptional

Learners. Denver: Love Publishing Co., 1982.

Riddle, S. J. & Deibler, M. L. Language skills step_by step, kits
a and b. ElizabethtoWn, Penn.: The Continental Press, 1974.

Ringgold, K. Aims:_ language skint, kits a and b. Elizabethtown,
Penn.: The Continental PreSS.



Reading References

Adams, A. H., et aL Reading for_v-Trvival_in_todayls_soblety.
Santa Monica, Calif.: Goodyear Publishing; 1978.

Boning, R. A. Multiple skills series. Baldwin, N.Y.: Barnell
Loft, 1979.

Boning, R. A. Specific skills series. Baldwin, N.Y.: Barnell
Loft, 1982.

Dictionary skills box. Mahwah, N.J.: Troll Associates, 1977.

Durkin, D. Teaching them to read (3 d Ed.). Boston: Allyn
& Bacon, Inc., 1979.

Earlley; E. C. Aims: comprehension, kits a and b. Elizabethtown,
Penn.: The Continental Press; 1978.

Gillespie-Silver; F. Toalling .reading to children with special
needs; Columbus, Ohio: Charles E. Merrill Publishing Co;,
1979:

Harnadek, A. Critical thinking. Troy, Michigan: Midwest Publications,
1976.

Library skills box. 4.aliwah, N.J.: Troll Associates.1974.

Miller, L.K. gReadln step by_Step, kiLS a and b. ElitabethtoWn,
Penn.: Continental Preat, 1974.

Payne; J.S.; Polloway, E.A;, Smith, J.E. & :?ayne, R.A. Strategies
for teaching the mentally retarded (2nd Ed.). Columbus, Ohio:
Chares E. Merrill Publishing Co., 1981.

Radabaugh, M.R. & Yukish, J.F. Curriculum and methods for the
mildiyhandicapped. Boston: Houghton Mifflin Co., 1983

Royce, S. Reading for life. New York: Cambridge Book Co., 1978.

Rupley, W.H. & Blair;T.R. Reading diagnosis and reMediation
(2nd Ed.). Boston: Houghton Mifflin Co., 1983.

Snell, M.E. (Ed.); Systematic Instruction of the moderately and
severely handicapped (2nd Ed.). Columbus, Ohio: Charles E.

Merrill Publishing Co., 1983.

Young, E. R. Basic skills in following-d-trectlona. Fairfield,
NeW York: Standard Publishing, 1974.

Zintz, M. The reading process: the teacher-and the learner.

Dubuque, Iowa: William C. Brown Publishing Co., 1981.
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Brown, J.L. The georgic colony. New York: Crowell-Collier; 1970.

Hall; B. P; Value_ clarification as learning process: a guidebook.

N.Y.: Paulist Press; 1973;

Hall; B. P. Value clarification as learning process: a Source=

book; N.Y.: Paulist Press, 1973.

Hock; J. H. Your government and you. Phoenix, N.Y.: Frank E.

Richards Publishing Co., 1975.

Maps and globes skill box. Mahwah, N.J.: Troll Associates, 1978.

Saye; A. B. Georgia history and government. Austin, Texas: Steck

Vaughn Co., 1982.
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Columbus, Ohio: ChatleS E. Merrill Publishing Co., 1977.
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Inc., 1976
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Cawley; J. F. and Goodman, J; D; Arithmetical problem solving: a

demonstration with the mentally handicapped. Exceptional- Children,
1969, 36_, 83-88;

Cawley, J. F. and Vitello, S. J. Model for arithmetical programming
for handicapped children. ExceptionaI__Children, 1972; 3a; 101-110.

Connolly; A. J.; Nachman; W.; and Prichett; E. M. .Key math dianosric
arithmetic test. Circle Pines, Minnesota: American Guidance Service,
Inc., 1971;

Consumer; applied & business math (Kit). WeStinghouse Learning
Corp,

Duma. , E. Math activities for_child invnlvemen_t_, Boston: Allyn and
Bacon, Inc., 1971.

Flint, J. W. Fountain valley teacher support system_in_mathematics.
Huntingdon Beach: Richard Z. Weig Associates, 1972.

Gearheart, Bill R.,_and Weishahn, Mel. W. The handicapped student
in tht regular classroom, St. Louis: The C. V. Mosby Co:, 1980.

Greenes, Carol, et al. The mathworkS: handbook of activities for
helping students learn mathematics. Palo Alto: Creative Publications,
1979.

Kolstoe; 04 P. Teaching educable mentally retarded children. New York:
Holt, Rinehart and Winston, 1976.

Payne, James S4; Polloway; Edward A., Smith, James E., & Payne, Ruth A.
Strategies_for teaching_the_mentally_retarded; Columbus, Ohio:
Charles E. Merrill Publishing; 19814

Peterson, Daniel L. Functional mathematacs_forthe_mentally_retarded,
Columubs, Ohio: Chares E. Merrill Publishing Co., 1973.

Radabatight M.R. & Ytkish, J.F. Curriculum and methods for the
mildly handicapped; Boston: Allyn & Bacon, Inc., 1982.

Real life math kit. Northbrook, Illinois: Hubbard Publishing Co.
---TDosigned for children, but teaches the basics of consumer math)

Reisman, F. Teaching mathematics to children with special needs.
Columbus, Ohio: Charles E. Merrill Publishing Co., 1980.

Schwartz, Stuart E. Re- al--- life- -math. Northbrooks, Illinois: Hu':

Scientific Co., 1977.
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Silbert, J. Carnine, D., & Stein, M. Direct intstructionmathema-
tics. ColumbuS, Ohio: Charles E. Merrill Publishing Co.; 1983.

Snell, M.E. Systematic instruction of the moderately and severely
handiC4ped (2nd Ed,). Columbus, Ohio: Charles E. Merrill
Publishing CO., 1983.

Stephens, Thomas M; Hartman A. Carol; and Lucas Virginia H. Teaching

thildrenbaatc_skills: a_curticuIumhandbook.(2 ed.): Columbus, Ohio:
Charles E. Merrill Publishing Co., 1983;

Survival math Skills (Kit). Westinghouse Learning Corp;

Thornton, Carol A., Tucker, Benny F., Dossey, John A._6( Bazik, Edney.
Teaching-mathematics to children with special_needS. Menlo Park,

California: Addison-Wesley Publishing Co., 1983.

Underhill; 13; Uprichard, E. & Heddens, Disgnosing Mathmatical

Di-ffiultles Columbus, Ohio: Char'es E. Merrill Publishing Co.

1980.

Wehman, P. & McLaughlin, P.J. Program development_in special
education. New York: McCraw Hill Book Co., 1981.
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E. Merrill, 1969.

Corcoran, E. L. Weather and us. Phoenix, N.Y.: Frank E. Richard, 1967.
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II. SELF UNDERSTANDING, CAREERS, LIFE SKILLS

Objective

Identify the inflUentet of a family, community, and culture on the

development of a person's telf=image.

Apply the principle of responsibility for one's own behavior (or,

self=actions) in a given situation.

Identify skills needed for effective decision=making.

Identify factors which enable an individual to manage stress, to cope

with problem situations; and/or factort which contribute to self-reliance.

Identify the skills and characteristics of an individual which enable

him/her to adapt and adjust to new situations.

Analyze the relationship between personal characteristics and career

decisions;

Identify the effects of personal abilities, limitationt, interests,

values, and needs On career decisions.

Assess the personal and social values of work.

Evaluate programs of preparation for given career areas.

Compare different careers in terms of work activities, opportunities for

advancement; wages, and security.

Identify the qualificationt (e.g., education, skills, on- the -job

training) of a given career.

Identify situations in which it would_be necessary and/or desirable for

an individual to change froM One job to another.

Identify the meanings of employment-related and/or job-related terms or

abbreViations.

Identify sources which may lead to employment (e.g., want ads, employment

agencies, government and community resources).

Identify the components of a resume.

Demonstrate the ability to fill out a job application correctly.



Objectivt

Rectignize ways in which a job candidate's dress and grooming, manners,

composure, tact,_and enthusiasm during an interview could influence the

eventual hiring decision..

IdehtifY the major fringe benefits available to workett (such as
medic81/life_inSurance, pension, sick leave, and vacation) and their

relative costs.

Describe the cOMbihatiOnS of skills, knowledge; and attitudes.(SUch as

alertness; courtesy, neatness, and cooperativeness) which lead to success

in given careers.

Analyze the implicationt of unemployment for both the individual and

society.

Identify the various organizational techniques and cleaning methods

involved in the efficient maintenance of a household.

Compare the various types and fUhetiont_Of birth control measures

available to both men and women (oral, IUD, etc.), and/or classify them

according to their effectiveness'and safety.

Demon-strate_an understanding of the concept of "responsible behavior" as

it applies to voter registration and voting.

Recognize the appropriate calculations involving money when making

change, writing bills of sale, calculating sales tax and gratuities.

Compare products by analyzing the price per unit, and identify the "best

buy."

Compare the following methods of payment on the basis of appropriateness

and reasons for use: personal check, money order, credit card, charge

account, and C.O.D.

Employ basic mathematical computations to figure out the allotment of

money in a given paycheck.

Understand the meaning of installment_ buying,_ various types of common

insurance, and the value of credit and financing.

Relate -the purposes of various financial institutions (banks, loan

companies, savings and loan) to the function that they might play in

one's life.



Ob-ectiVe

Demonttrate knowledge of how to construct a family budget from financial,

And other releVant information.

Identify ways to buy_food for_less than its customary price; (e.g.,

advertisement evaluation; food stamps, unit pricing, and dating).

Compare the roles and responsibilities of the employer and the employee.

Identify the purpose of a social security card and the methods used to

obtain one

Identify the proper dressing procedures for using snaps, buttons, and

shoe laces.

',Select the appropriate dress for given weather conditions or for a given

occasion.

Idehtify simple meals that are wellbalanced, and/or identify batic

guidelines to follow when planning meals.

Recognize a standard table setting and/or demonstrate knowledge of the

proper use of eating utensils.

Determine the monthly cost of_operating a house, given the mortgage
payments; home insurance_, and other operating costs, including cost of

utilities; repairs, and home improvements.

Demonstrate an understanding_ of the procedures and expenses involved in

the purchase and operation of a motor vehicle.

Demonstrate an understating of the Georgia laws which govern the

purchase; operation, and insurance of motet. vehicles.

Identify the proper procedures and skills for using the telephone,

including an understanding of billing procedures.

Identify and analyze a student's interests, abilities, and aptitudes

which contribute to certain leisure time activities.
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POPULATION IDENTIFICATION, ASSESSMENT, DIAGNOSIS AND PLACEMENT

Oblective

Identify the charaCterittics of the Learning Disabled.

Analyze the relationship between environmental factors and educational

progress.

Identify the characteristicS Of the Emotionally Disturbed;

AnalyZe the_ similarities and differences among_the_three types of

Mentally Retarded/Mentally Handicapped (mild/educable,

moderate/trainable, severe);

Identify the Characteristics of the Speech Handicapped.

Identify the characteristics of the Hearing Handicapped.

Identity the characteristics of the Visually Handicapped.

Be able to determine whether or not the student recognizes a sound.

recognize behaViort which indicate that a student's auditory_ acuity

should be checked by an expert (e.g., watching lips, repeatedly asking

for erections, increasing number of responses when sitting close to

speaker, etc.).

Assess the student's ability to respond verbally to auditory stimuli in

the classroow and in daily living.

Be able_ to assess a child's sequencing skills and compare these with

thete of a normal child;

Identify several activities for evaluating auditory discrimination.

Assess_the student's ability to identify and attach meaning to visual

stimuli in the environment;

identify several activities for assessing visual discrimination;

AnalYie thote variables which inhibit or- facilitate attention to auditory

stimuli in clattroom instruction and daily living.



DblectiVe

Identify symptoms which could result froM the inability to analyze and

synthesize stimuli and know strategies for helping students with problems

of analysis and synthesis.

Understand that ttudents receive and attach_personal meaning to auditory

informatidnittiMuli which may be different from the intended meaning.

Analyze those variables which inhibit or facilitate attention to Visual

stimuli;

Understand that studentt_May attach a personal meaning to visual

information which is different from the intended meaning.

List several activities for teaching tactile discrimination.

Define vitua.. acuity.

Know the educational implications of the cognitive developmental stages,

e.g., Piaget, Bruner, etc;

IdentifY due process procedures reqUired_by law in the identification,

referral, evaluation, and placement of students with special needs.

Know several methods of systematic observation used to assess academic

achievement and social behavior.

Define and compare intelligence, achievement, and adaptive behavior tests.

Explain the purpose Of screening tests.

Distinguish between group tests and individual tests.

Demonstrate an understanding of the variety of derived_scores

percentile, grade equivalent, age equivalent, quotient).
( .e.,

Be able to employ behavior rating scales to assess behavior (e.g., AAMD,

Mykelbust).

Define the term validity as it relates to tests, and analyze emotional,

cultural, and environmental factort which limit its usefulnets.



Obletti-ve

Define the term reliability as t applies to tests, and explain how it

affectt the interpretation of test resultt.

Explain the dangers of choosing a test solely on the basis of its

headings.

Identify the factors involved in choosing between formal and informal

tests;

Identify by name sources Of_infOrmation about tests, including textbookt,

professional journals, and teChnital manuals.

Given a test name, indicate the level of training or expertise necessary

for its administration and interpretation, and analyze the reasons for

requiring these qualifications.

Identify and compare several language and speech tests.

DeMonttrate an understanding of the feasibility fattor (e.g., cost, time,

space considerations) in choosing an apprOOriate test.

Compare criterionreferenced and norm-referenced tests.

Identify academic achievement levels.

Understand_hOW to assess, define; and apply knowledge of a student's

general intellectuel level.

Be able to measure a student's rate of learning on a specific task.

Identify significant ditcrepancies between comprehension and expression.

Recognize verbal and nonverbal modes of communication.

Identify processes designed to measure retention of learning (i.e., short

term, long term, incidental).

Demonstrate an understanding of the concept of the Resource- room:

Given information about a child (1,6., agei_grade, testresults; home

situation), indicate and explain the type of special class placement

needed (e.g., full-time, 1/2 time. 1/4 time, other).
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Objective

Demonstrate an understanding Of the conditions which indicate the

placement of a preschool or tChool-age child in a full-time institution.

Demonstrate an understanding of the conditions which indicate the

placement of a preschool or school-Age child in a special school.

Demonstrate an understanding of the conditions which indicate that a

preschool_ or school-agechild should be_plated in a regular class, with

consultation services available to the teacher.

Demonstrate an understanding of the conditiOnt Whith indicate that a

preschool or school-age child shbuld be placed in a regular class.

Demonstrate an understanding of the conditions whith indicate that an

adolescent or adult should be placed in a program of vocational training.

Relate a task to the capabilities and entering skills of a student.

Be able to establish criteria for skill mastery.

Be able to sequence the components of a task.

Compare group, individual, and family counseling.

Demonstrate an understanding of the function of the community-based

sheltered workshop.

DeMonStrate an understanding of the function of the institution-based

sheltered workshop.

Be able to specify the skills that are necessary prerequisites for

learning a task.

Be able to Analyze a task into its component parts according to their

levels of difficulty.
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IV. INSTRUCTIONAL STRATEGIES AND LEARNING

OhlectAve

Be able to provide individual instruction, according to student needs,

space; staff, resources, and time.

Be able to create a learning environment Whith can be adapted to a

variety of purposes and activities to meet individual needs.

Analyze indiVidUal learning styles and provide effective group instruc-

tion according to the identified style..

Know whether to present a task or an item of informatiOn in its entirety

or broken down into its component parts, according to the nature of the

task and the learning patterns of the student.

KnoW how to set up and maintain a safe learning environment.

Underttand the importance of the use of structure when teaching studentt.

Know when it IS important to\continue to teach tasks beyond the point at

which the student exhibits mastery, in order to ensure retention.

Describe methods -for altering the presentation of tasks to match the

student'S rate of learning.

Know the effettS that an attractive learning environment has upon

teachers and StUdentS.

Know how to apply the principles of behavioral analysis to tha classroom

instruction.

Be able to apply the principles of contingency management in the

classroom;

Know the value of a given stimulus, how to regulate it and why it is

necessary to do so;

Identify teaching strategies designed to move alearner from dependence

to independence (e.g.; demonstration, assistance, verbal instruction).

UnderStand that the primary function Of a learning environment,is to

stimulate personal and academie development.



Objective

Know hew to Make a learning environment comfortable.

Be able to analyze thdte educational situations in which rote learning is

necessary to assure efficient and effective learning;

Describe the methodology of backward chaining and know situations

which it should be applied.

Understand that the reinforcing value of secondary reinforcers is learned

through association with knoWn reinforcers (either primary or secondary

reinforcers).

When teaching a student to interpret information,_ determine the level of

comprehension (e.g., literal, inferred, analytical, critical) that

matches the student's abilities and the material being taught.

Be able to analyze and effect change in the rate, level, and sequence a

Which new concepts are acquired;

Underttand th0Se variables which influence the_storage_(quality, clarity,

And cues), rehearsal (once assimilated) and retrieval (recall,

association) of information.

Be able to transfer theoretical knowledge of learning theory to applied

teaching situations.

Understand the effect that different schedules of reinforcement have upon

the quality and quantity of information learned, and be able to apply

this knowledge to facilitate learning.

Understand effetts of punishment techniques used as a means of behaVior

change (e.g., aversive shock, physical restraint, conditioned aversive

presentation);

Given the learning characteriSticS of special needs students select and

evaluate workbook materials.

Given the learning characteristics of special needs students, select and

evaluate textbook materials.

Demonstrate an underttanding of the construction and use of games and

puzzles as instructional materials.

Given instructional material indicate the instructional level for which

it is best suited.



ObAective

Evaluate instructional material in terms of its relevance to various

types of special needS studentS.

Demonstrate an understanding of the construction and use of tapes as

instructional materials;

Given the learning characteristics of special needs students, select and

evaluate a klL

Identify and_ know how to operate equipment which can be used as or with

instructional materials.

list some of the criteria which can be used to determine the quality of

instructional material.

Demonstrate an understanding of records as instructional materials;

D:monstrate an understanding of filmStrips as instructional materials.

Demonstrate an understanding of price as a criterion for material

selection.

Given instructional material, analyze its durapility.

DemOnSttate an understanding of films as instructional materials.

Identify beSiC_reading skills (i.e., word recognition, decoding,

structural analysis, oral reading, word study skills,- comprehension,

sight vocabulary, context cuing, silent reading) and_indicate teaching

strategies appropriate for the development of each skill.

Given the necessary data, design an individual education program and

explain its relationShip to regular education;

Identify Math readineSS skills and indicate teaching strategies appro-

priate to the deVelOpment of each.

Explain ways of developing social skills, i.e., (1) accepting authority,

(2) cooperation, (3) good peer relations.

Identify effective teaching strategies for developing the ability to use

Math skills in problem solving.



Identify teaching strategies appropriate to the development of the

following language skills: (1) comprehension, (2) interpretation,

(3) application, (4) selfexpression (i.e., fluency, articulation).

Identify the components of language (i.e.,- sounds, words, phrases,

sentences).

Differentiate betWeen professionally ethical and unethical behavior.

Understand the relatiOnthip_between reading and prereading i.e.,

(1) observation, (2) litteningi_(3) talking, (4) folloWing instructions,

( -5)-- sequencing ideat Orally, (6)_adequate eye movements, and (7) left

right orientation, and indicate teaching strategies appropriate for the

development of each skill.

Demonstrate an understanding of_lOcali state, and federal laws,

regulations, and guidelines that apply to special education.

Identify teaching strategies appropriate to the development of number

concepts.

Identify teaching strategies appropriate for the development of the

following aspects of responsibility: (1) selfconcept, (2) decision

making, (3) autonomy, (4) moral behavior.

Identify teachibg ttrategies appropriate for the deVelopMent of auditory

skills, i.e., (1) the recognition of gross soundt, (2) the recognition of

rhythm patterns, (3) the recognition of vowel sounds, (4) the recognition

of consonant sounds, (5) speech in noisy situations.

Demonstrate an under-standing of the philosophy of SpeCial _EdUcation that

has led to the passage of Public Law 94 -142 (effective 09/78).

Identify teaching strategies appropriate for developing the ability to

measure time and space accurately.

Identify professional Publications of interest to Special Educatort.

Identify professional organizations of interest to Special Educators.
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Objective

KnoW the ma1or developments in the history of Special Education.

Know when,to refer a student to a consultant (e.g., psytholtigitti
physical_therapitt,_hearing/vision therapist); and why tlote contact

between the base school and the ancillary service is important.

Understand hoW in- service training to regular staff in the principles and
methods of speCial education can benefit the school as a whole;

Know the variety,of community resources- (e.g., information sources,

advocacy groups, group homes) that can benefit students both before and

after they have been graduated fetim tChoOl.

Understand how inservice training for special education_ staff In the

principles and methods of regular education can benefit the schools as a

WhOle

Demonstrate an understanding of the fact that one can and ShoUld respond

to feelings as well as words.

Identify attehtiOhal skills (e.g., listening techniques) that are

especially necessary when dealing with Special Needs students.

Know how a teacher can modify her/his feedback in response to the

specific needs of the student.

Recognize the appropriate use of immediate and delayed feedback.
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